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Pupil premium strategy statement  

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding over this 
academic year and over the three year period from Sept 2021 to the end of year 2024.It 
reviews the effect that the spending of pupil premium has had within our school. This 
document forms part of our School Improvement Plan.  

School overview 

Detail Data 

School name The Bulmershe School 

Number of pupils in school  1,428 

Proportion (%) of pupil premium eligible pupils 17.15% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021-24 

Date this statement was published December 2022 
(modifications italicised) 

Date on which it will be reviewed Termly starting Jan 
2022 

Statement authorised by Mrs A Woodfin 
(Headteacher) 

Pupil premium lead Mr R.Staton (AHT) and 
Ms S Periera(Lead prac. 
PP and Upper) 

Governor / Trustee lead Prof K Akrivou 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £245,135 

Recovery premium funding allocation this academic year £36, 975 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

 £282,110 
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Part A: Pupil premium strategy plan 

Statement of intent 

It is our Intention that disadvantaged student outcomes match those of their non- 

disadvantaged peers both locally and nationally; that when they leave the Bulmershe 

school they are as equally prepared for the challenges of life after formal education as 

their contemporaries across the nation. Our strategy is built to ensure an equity of 

opportunity in the classroom and beyond. Excellent teaching supported by excellent 

attendance are the pillars of this strategy. All students will be able to access powerful 

knowledge through our broad and balanced curriculum, irrespective of their 

background. No student’s learning will be capped due to challenges to learning they 

might have, such as a vocabulary deficit and reading comprehension. 

Our strategy has been written in response to a diagnosis of our students' challenges 

and needs. Our evidence shows that on entry our cohort are diverse and numerous 

and therefore continued individualised analysis and support is essential. Mindful of this, 

there is also an understanding that improved attendance and better literacy will enable 

our students to achieve the best possible outcomes by accessing our curriculum.  

Excellent Teaching and learning are supported by a powerful team of experts who are 

employed to deliver a high level of student support so that all students are able to 

access and flourish as a result of the thoughtful and supportive teaching that is present 

in our classrooms.  

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance: Our attendance data across all years indicates that attendance 
amongst our disadvantaged students can be significantly lower than their 
peers. The correlation between good attendance and positive outcomes 
amongst our cohorts is strong and was emphasised in the most recent year 
11 outcomes 

2 Access to our curriculum. Our observations of disadvantaged students in the 
classroom and teacher attitude to learning data suggest that some 
disadvantaged students are less engaged in our curriculum. This manifests 
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itself in lower self regulation and metacognition skills leading to a poorer 
response to feedback. This can be compounded when low reading age and 
comprehension skills are also present. Our disengagement of some students 
in extreme cases must be arrested, and those with poor attendance must be 
supported further. 

3. Our assessments, observations and discussion with our KS3 students 
indicate that disadvantaged students have lower levels of reading age and 
comprehension skills than non-disadvantaged with an average one year 
reading age difference on entry to the school. This is most evident in our 
current year 9 cohort and is likely to continue for at least two more years.. 

4. Our data and national feedback confirm that a number of students will need 
increased support as a response to lost learning over the pandemic period: 
the disadvantaged cohort being most affected. This was borne out in the 2022 
outcomes data and could repeat without careful intervention to. 

5. Requirement for social and emotional support. Our assessments, 
observations, Ivory team feedback, discussions with parents and well-being 
surveys have identified this as a key area of support required. Anxiety and 
diagnosed mental health concerns have increased, occasionally manifesting 
in self harm and eating disorders. This is impacting students' academic 
progress.  

 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 

1.Attendance:To achieve and sustain 
improved attendance for all students, 
particularly our disadvantaged students 

Disadvantaged attendance to match or 
exceed non-disadvantaged and be above 
national average for disadvantaged across 
all year groups. 

By the end of this current plan 
disadvantaged attendance to be 93% or 
better in all year groups. 

2.Access to learning: High quality teaching 
and learning in each classroom with teacher 
planning reflecting the needs of their PP 
students. Principles of quality first teaching 
and adaptive teaching to be embedded in all 
teaching repertoires. 

Teacher reports (ATL scores) and 
observations demonstrate that 
disadvantaged students have improved in 
their self regulation and are no less 
engaged than their peers.  
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Student voice survey confirms teacher 
support, and ATL scores show that PP ATL 
is in line with non PP in school. 

All staff will be able to articulate and 
demonstrate the support that individuals 
requiring support receive. 

 

3.Improve reading age and comprehension 
skills among disadvantaged students across 
KS3 

Reading age tests demonstrate improved 
reading age and comprehension skills 
among disadvantaged students. 

Observation by drop in shows development 
of these skills in book checks and 
assessment outcomes. 

4. Ensure that any learning gaps for students 
most affected by lost learning time during the 
pandemic receive support and appropriate 
intervention. that those students who have 
alternative provisions are still effectively 
engaged in meaningful post 16 transitions. 

Students' progress data shows that 
disadvantaged students are in line with their 
non disadvantaged peers. 

5.To achieve and sustain improved well being 
for all students including those who are 
disadvantaged 

All PP students have planned and regular 
pastroral support from experienced inclusion 
workers and HOY to ensure that 
engagement is maximised. Support plans in 
place for those who meet thresholds. 
Student outcomes for KPIs of P8 and 
attendance as above and student and 
parent surveys reflect the improvement 
along with our observations. 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 156,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Recruit, Develop and Retain the best staff, to 
include increased leadership capacity of 
attendance  

NFER briefing is clear that high quality 
teaching for all is one of the most effective 
ways to support disadvantaged pupil’s 
achievement. This coupled with our 

1,2, 3, 4 
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students' need to build strong learning 
relationships is key to our success. 

Continuously refine our curriculum offer to 
suit the needs of our PP cohort. 

We revisit our curriculum offer continuously 
to ensure that the needs of our diverse 
cohort are met, most recently in response to 
the lost learning and gaps in results.  We 
have returned to a three year KS3 for the 
opportunity it has given us to modify our 

offer to the benefit of our groups. 

 

1,2,3 

Train staff to ensure Quality First Teaching 
(QFT) through Continuous Professional 
Development (CPD) sessions to practise 
and develop aspects of pedagogy 
encompassing Rosenshine’s principles. 
Feedback,  modelling, explicit teaching of 
self regulation, metacognition and long term 
memory strategies will form the basis of our 
CPD offer. 

Adaptive teaching methods used to 
emphasise poor attending students first for 
22.23 

NFER briefing is clear that high quality 
teaching for all is one of the most effective 
ways to support disadvantaged pupil’s 
achievement. 

EEF toolkit suggests high impact for low cost 
and high evidence base. for self regulation, 
metacognition and similarly engagement 
with feedback. 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit 

 

1,2,3 

Disciplinary literacy training in departments 
and reading programme across the school 
to encourage independent reading and 
widen the focus and understanding of 
literacy across the curriculum. 

Accessing the curriculum is key and reading 
and comprehending remain integral to 
student development (EEF).  The 
responsibility to practice key literacy skills in 
their classroom is required by all teachers. 
Reading age data shows that our 
disadvantaged reading age is on average 
approximately half a year behind their non 
disadvantaged peers. 

https://educationendowmentfoundation.org.u
k/guidance-for-teachers/literacy 

 

1,2, 3. 

Engagement in Voice 21 programme, 
debate society and creative writing groups, 
along with literacy festivals.Set up to support 
work in departments on literacy. 

Quality of written response is key to success 
in national exams and oracy is vital in 
preparation for strong communication in the 
wider community- hence our focus on this 
aspect of our work.  

2,3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 54,320 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Engaging with the national tutoring 
programme to provide a blend of 
tuition,mentoring and school lead small 
group work  as intervention 

Targeted remedial work to address gaps in 
learning across subjects and Key Stages, 
especially those in need of COVID recovery 

Tuition targeted at specific needs and 
missing knowledge can be an effective 
method to support low attaining pupils or 
those falling behind. 

High impact for moderate cost based on 
moderate evidence 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/one-to-one-tuition 

 

3,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Improving literacy in all subject areas in line 
with the recommendations laid out in the 
EEF Improving literacy in Secondary 
schools guidance report 

Acquiring disciplinary literacy is key for 
students as they learn new, more complex 
concepts in each subject. Reading 
comprehension, vocabulary and and other 
literacy skills are heavily linked with 
attainment in English and Maths 

https://educationendowmentfoundation.org.u
k/guidance-for-teachers/literacy 

 

1,3,4 

Repurpose KS4 tutor group programme 
utilised to embed and consolidate the 
learning of key concepts and ideas across 
the core subjects 

As Above and with small groups 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/small-group-tuition 

 

3,4 

Provide Extended school time for KS4 
students allowing them additional expertise 
and focus for examinable courses; use of 

Media Resource Centre (MRC) 

As Above and with small groups 

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/small-group-tuition 

4 

Train teachers/ students to be PP Mentors: 
advocates for identified students, initially at 
KS3/Year 7 in order to establish stronger 
cross-year group relationships and build 
confidence within students to support each 
other 

Teacher and peer mentors can support 
learning especially if the roles are alternated. 

High impact for very low cost based on 
extensive evidence 

https://educationendowmentfoundation.o
rg.uk/education-evidence/teaching-
learning-toolkit/peer-tutoring 
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Provide  transport, and repurpose resources 
including technology to meet needs of 
additional learning time. 

Our observations and discussion with 
members of our community have identified 
transport as a barrier to additional 
interventions and this provision is to alleviate 
this if required. 

1,3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 71,150 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Lead practitioner ensures best teaching 
practise is shared through our Champions 
and that  Attendance for PP groups across 
the school remains in sharp focus - Early 
identification and intervention; actions plans 
for attendance per year group; whole school 
policy and approach to targeting attendance 
including tutor actions with the newly 
appointed AHT Attendance 

Embedding principles of good practice set 
out in DFE’ Improving school attendance 
advice 

Internal data for the past three years 
identifies that students in the bottom P8 
percentile of the PP cohort  all have the lack 
of attendance as a barrier. 

The DFE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

1 

Deliver Therapeutic  Thinking Training to 
Attendance, HOY, INc team.  

Although there is moderate impact for very 
low cost based on very limited evidence, our 
students engage well with the attendance 
team and require a skilled response. 

1,5 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://www.gov.uk/government/organisations/department-for-education
https://www.gov.uk/government/organisations/department-for-education
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https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/social-and-emotional-learning 

 

Deliver effective pastoral support- to lead in 
a reduction in behaviour points, Fixed Term 
Exclusions (FTEs) and Permanent 
Exclusions (PEXs)Two hours a week 
dedicated training time for INC team. 
Costing of Senior Leadership cover. 

As above 

  

1,5 

Train middle leaders to ensure that 
conversations regarding students are 
centered on their progress and actions 
required to enable them to make more 
progress as a result of improved teaching 
and learning, especially targeting support 
for our PP/PA students 

Leadership Matters  subscription with 
additional training for all staff that enables 
leaders to have a direct impact on teaching in 
the classroom (EEF findings suggest that this 
is the best way to improve outcomes). 

5 

Contingency fund for acute issues Based on our experience and those of similar 
schools to ours, we have identified a need to 
set a small amount of funding aside to 
respond quickly to needs that have not been 
identified. 

Possibly 
1,2,3,4 or 5 

 

Total budgeted cost: £ 281,970 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year, and previous years.  

Disadvantaged Pupil performance Overview academic year 2021.22 (64 Students) 

 

Progress 8 -0.97 

EBACC Entry 13% 

Attainment 8 32.2 

Percentage achieving 5 grade 4-9 Inc E 
and M 

35.5% 

 

Teaching priorities review 2021.22 

Our CPD offer provided a variety of opportunities. The structure of Departmental 

training, professional learning groups, whole staff training and external courses, was 

well received and attended. Our primary developmental theme of Feedback at all levels 

exposed staff to better quality feedback to students and engagement by them and this, 

coupled with our consistently visible policy of “PP first” ensured that those in the 

classroom progressed well. (+0.14 P8 average for all students attending >90%,+0.82 

P8 >95%) 

Seven staff joined the professional learning group for “Groups” where they worked 

autonomously on their pedagogy with our disadvantaged students directly on either 

action research, literary reviews or group team teaching. 

PP goals for the year were shared and reiterated through regular briefings. Our PP 

champions delivered termly in departmental training to keep the profile of these 

students and methods to support them high. 

We have a larger number of staff trained as coaches and engaging in post graduate 

qualifications through the national college than ever before. 

Next steps: We are to develop our staff ability further to coach each other for effective 

professional communication. Whole school training with middle leader support 



 

9 

provided. This will benefit disadvantaged as the quality fo education develops further. 

Staff to receive CPD opportunities to develop the progress of PA/PP students. 

Targeted support review 2021.22 

National tutoring programme in place for our PP students, carefully selected based on 

need. Attendance and engagement monitored by tutoring lead, year 11 HOY and RSL. 

Department revision sessions offered to all PP students with attendance monitored to 

support attendance. 

Summer school offered to support transition for all students post pandemic with 

additional time for the most vulnerable, 94 % of PP students attended.  

Reading and literacy interventions put in place put in place for low attaining students in 

years 7 and 8.  All Ks3 students took part in accelerated reader programme in 2021.22.  

Accelerated reader programme has been evaluated for the academic year and will be 

developed further in line with a whole school approach to developing reading across 

the school for all students. 

Literacy training to departments by literacy lead, focussing on the aspects of 

disciplinary literacy as suggested in Education Endowment Foundation guidance 

report. 

Tutor programme development which included group reading tasks with an element of 

guided reading was well received to support the weekly reading expectations. 

Repurposing of tutor time for core subject revision monitored carefully by HODs and 

PP lead. Evaluation suggests this did not support a particular cohort of PP (non- 

attending PA and late) but others positive. 

In class differentiation (adaptive teaching) observed in the large number of drop 

ins/departmental reviews undertaken and reflected in our performance management 

objectives. It will remain a focus and be adjusted to accommodate even more surgically 

the needs of our PA PP students <90% attendance. 

Wider strategies review 21.22 

Our Lead practitioner met regularly with the attendance team and encouraged regular 

data drops for HOYs to action. Students were identified and supported using outside 

agencies and numerous internal communications were used to support our students, 

parents and carers. Despite this large amount of intervention several students did not 

complete their education post pandemic. 

Attendance data for this academic year shows that our ambitious goals for our 

disadvantaged students have not been met. The gap between the whole year group 

and disadvantaged students is 2.7% in year 7, 4.1% in year 8, 6.2% in year 9, 4.7% in 
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year 10 and 8.4% in year 11. and the whole group includes that PP data. None of the 

year groups PP data match national other from FFT, even when we match national PP 

for those year groups. 

Attendance for PP groups across the school was reported through the pastoral report. 

These actions did not secure the improvement in attendance that we wanted and  

considerable thought has gone into the leadership of our attendance team and 

increasing the capacity for the leadership of this aspect of our work. In the coming year 

additional SLT will be employed to lead on attendance. 

 

Our attendance team, HOY and INCT all  received therapeutic thinking training to help 

them develop their intervention work and influence. The Inclusion teams ability to meet 

the heavily increased workload due to the large increase in dysregulated behaviours 

has placed an increased focus on remaining proactive rather than reactive as a 

response team and this is a new challenge for the coming academic year. 

RSL training in middle Leaders has continued to make pupil progress the centre of 
conversations when looking at outcomes. 

Final outcomes were heavily affected by 7 individuals who had very poor attendance 

post Covid and did not complete their planned curriculum offer (see bottom of table 

below) , without them the data improves dramatically to within our previous 

performance targets. 37 students had attendance below 90 % and their outcomes are 

also below. For those students attending above 90% and for those attending 95% and 

above were good and excellent respectively. 

 

Attendance in year 11 Average Progress 8 outcomes 

>95%  +0.82 

>90% +0.14 

<90% -1.69 

Bottom7 students -3.63 

 

All staff are able to articulate and demonstrate the support that individuals requiring 

support receive following the work of the Pupil premium champions and the pupil 

premium first approach. Those that attended school and were exposed to this care 

made progress above national other. 
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Disadvantaged student performance overview for previous academic years 

 2018/19 2019/20^ 2020/21^ 2021.22 

Progress 8 
(national-0.45) 

-0.60 -0.18 -0.10 -0.96 

Ebacc entry % 47 40 20 13 

Attainment 8 36.85 43.18 43.39 32.2 

% grade 5+/4+ 
in English and 
Maths 

42/22 57/30 57/45 38/25 

^ No data was published, instead internal data was used 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Summer School for year 8   PET-Xi 

Accelerated reader programme Accelerated reader 

Creative writing summer course Internal 

Basketball summer camp Internal 

Year 6 transition Internal 
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Further information (optional) 

We looked at a number of reports, studies and research papers about the effective use 

of pupil premium, the impact of disadvantage on education outcomes and how to 

address educational disadvantage, most notably the work of Marc Rowland. 

We have also considered studies about the impact of the pandemic having 

experienced several students who were deeply affected by the challenges that it 

raised. 

We are working collaboratively with local outstanding schools and have shared best 

practices for the coming year.   

 

 


